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Course Evaluation - AMSL
Division - A&L

Department - WLSC
AMSL COURSES
Avg. Class | Avg. Class PRODUCTIVITY | COMPLETION SUCCESS
TERM Enrollment | Fill Rate |of Sectior] Mass Cap Cap Size FTES FTEF {FTES/FTEF) RATES RATES
Falt 2009 386 110.29% 14 350 25 27.57 62.45 4.36 14.32 87% 79%
Spring 2010 378 126% 12 300 25 315 58.01 3.57 16.25 82% Td%
Fall 2010 ns 112% 11 275 25 28 a47.8 3.24 14,75 0% B4%
Spring 2011 339 113% 12 300 25 28.25 52.54 3.57 14,72 86% T8%
Fall 2011 264 105, 60%. 10 250 25 26.4 3963 2,58 15.36 92% 87%
Spring 2012 271 98.55% 11 275 25 24.64 42.07 3.24 12.98 91% 85%
% Change Fall
Semesters 09 - 11 -31.61% -4.25%]| -28.57% -28.57% 0.00% -1.24%| -36.54%( -40.83% 7.26% 6% 10%
8 Change Spring
Semesters 10- 12 -28.31% -21.79%| -8.33% -8.33% 0.00%] -21.78%| -27.48% -9.24% -20.12% 11% 15%
AMSL COURSES - ENROLLMENT, FILL RATE & FTES
Wait Lists
e TR e 1 Fill Rate 1/8/2013
Course | Class Cap F11 | 512 F 09 510 F 10 s11 F11 512 513

AMSL 100 25 B4 - 5| 159-6] 132.0% | 126.3% | 118.4% | 117.7% | 107.2% | 106.0% 64

AMSL 102 25 |1 | a8~ 68.0% | 116.0% | 116.0% | 104.0%| 96.0%| 96.0%

AMSL 104 25 |1 112.0% 160.0% 7

AMSL 110 25100 120.0% 116.0% |

AMSL 112 25| 156.0% 100.0%

AMSL 200 25 | 104.0% | 124.0% | 108.0% | 124.0%| 76.0%

AMSL 202 250 116.0% 100.0% 76.0% 1

AMSL 204 5 64.0% 92.0%

AMSL 210 1 64.0%






AMSL COURSES - PRODUCTIVITY (FTES/FTEF)

FTES FTEF ____ Productivity:
course | Fo9 | s10 | F10 | s11 | F11 | s12 |rFoo|s10|F10fs11|F11|s12| Fos I.i“' F10 | S11
AMSL 100| 45.25 | 37.88 | 25.37 | 35.30 | 22.97 | 27.26 | 2.16| 1.89 | 1.35 | 1.35[ 1.35| 1.62 | 20.95| 20.04 | 18.79 | 26.15 |
AMSL 102| 11.65 | 9.95 |14.91 | 891 | 8.23 | 823 |1.08/0.54/0.81/0.54/0.54)0.54/10.7918.43 | 18.41 16.50
AMSL 104| 2.88 4.11 0.20 0.20 14.40 | -
AMSL 110 3.09 2.98 0.20 0.20 i 15,45
AMSL 112 4.01 2,57 0.20 0.20 :

AmsL200| 267 | 319 | 278 | 3.19 | 195 0.20]0.20|0.20|0.20 0.20 13.35 13.90|:
AMSL 202 2.98 2.57 1.95 0.20 0.20 0.20 _
AMSL 204 1.65 2.37 0.20 0.20 LS ;
| AMSL 210 1.65 | }o20] E
AMSL COURSES - COMPLETION & SUCCESS RATES
| Completion Rate Success Rate
CouRrse | FO9 | s10 | F10 | s11 | F11 | s12 | Foo | s10 | F1o | s11 | F11 | s12
AMSL100| 86%| 81%| 91%| 83%| 90%| od%| 78%| 73%| 8a%| 77%| 84% 91%|
AMsL102| 87%| 88%| 87%| 90%| 100%| 90%| 76%| 72%| 83%| 83%| 92%| 77%
AMSL 104| 93% 100% 93%| : 100%
AMSL 110 1 90% 86% | 83%| 72%
AMSL 112| 82%| 84%| | 74% . 60%
AMSL szz&s 77%| 89%| 94%| 95%] | 8s%| 77%| 85%| 84%| 95%]
AMsL 202 [ - 76%| 96% |  89% - 72%| | 8a% 84%
AMSL 204 9a%| K - 94% 95%|
AMSL 210{ I r 81% T . 75%






Recent Enrollment Demand: High Medium Low______

Projection for Future Demand : Growing _y Stable Declining

Opportunity Analysis: (Successes, new curriculum development, alternative delivery mechanisms, interdiseiplinary strategies, etc.)

A success in our department is that, even though to this date, the AMSL Department does not offer a major its courses are very
popular and in high demand.

Perhaps the most important success of our courses during the 2011-2012 academic year is the quality of education that we are
offering our students as reflected in the success and completion rates. We had only two courses on the 70% range and the
rest of them in the 80% and even a 100% range. Our overall average during this past academic year was 86%. See chart A
below:

Chart A: AMSL courses Success rate fall 2011-Spring 2012
I e s
100.00% -
80.00% l
60.00% ‘
40.00% -
20.00%
0.00%

i |

|
E 1
T S e

®mFall 2011
B Spring 2012
2 AVERAGE

& S
5

& 20
SEESEE

S

i
-

Qur completion rates, as is customary, were also very high which is very telling of our capacity to engage students in our
| courses. Overall, we reach the 91.63% of retention in our courses.






50.00% 94.00% 52.00%

100.00% 90.00% 95.00%
100.00% 100.00%

86.00% B6.00%

95.00% 95.00%

89.00% 89.00%

95.00% 95.00%

81.00% 81.00%

Academic year average of all courses 2 91.63%

While the ASL program has 10 courses in the catalog, it does not have a major or a certificate program at this time. Many
students have expressed an interest in pursuing a major in ASL, as well as training to become interpreters. We will be
examining the current courses and investigating the possibility of adding an ASL major to IVC. The popularity of the courses
and the rising number of students seem to signal that an ASL major is a viable possibility.

Summary of Program "Health" Evaluation: (Including consideration of size, score, productivity and quality of outcomes)

The American Sign Language Department has one full time professor and 3 part time instructors. The health of our courses is
extremely positive. We have great fill rate and enrollment rates and a good productivity rate. During the fall 2011-spring
2012 academic year, we served 535 students in 21 sections dispersed into 8 different courses with a combined fill rate of
102.07%. The Department productivity last year was at the 14.17 average.

Our courses are highly popular and we have great instructors that motivate and engaged our students. As mentioned above,
we will be seriously exploring the possibility of building a ASL major to satisfy our student population.

Student Learning Outcomes and Program Learning Outcomes






#5L0s

Course # Credits Identified Fall 2011 Spring 2012 Fall 2012
AMSL 100 4 4 3
AMSL 102 4 4 1 3
AMSL 104 3 3 2
AMSL 110 3 3 2
AMSL 112 3 3 3 2
AMSL 200 3 3
AMSL 202 3 3
AMSL 204 3 3
AMSL 210 3 3 1
AMSL 212 3 3 3

Student Learning Outcomes Assessment-

During the last academic year, data collection from adjuncts has proven to be challenging. We have to coordinate better so
that everybody participates in a substantial discussion of student learning. Having said that, sharing and discussing SLOs in
our WLSC Department meetings was beneficial for our courses and for our students.

Program Learning Qutcome Assessment.
AMSL does not offer a program at this point but we have been involved with Program learning outcome discussion with regard

to Spanish, French and Communication Arts. Having meaningful and substantial conversations among colleagues about what
we want from our students and programs has been extremely beneficial.

Success Rate of Student Learning Outcomes.

We feel assessing student learning outcomes has brought positive changes to our courses. We have a high success rate in our
SLOs which help us confirm that we are going in the right direction as far as student learning. As mentioned in an earlier
section, more adjunct involvement is necessary to have a bigger picture of the success rate of student learning outcomes in our

courses.





Future Goals

During the fall 2012 and spring 2013 academic year we will explore the possibility of building an AMSL major. We
believe that the creation of this major will help satisfy a growing demand for interpreting services in the area. We
will continue to work hard to maintain and/or improve our success rates in all our classes.

Resource requests from annual program review
We would like to increase our Conference Travel budget if possible to $500 or $3.500 for the entire WLSC.






Course Evaluation - ARAB
Division - A&L
Department - WLSC

ARABIC COURSES
Avg. Class | Avg. Class PRODUCTIVITY | Completion SuCcess
TERM Enrollment Fill Rate |of Sectior] Mass Cap Cap Size FTES FTEF (FTES/FTEF) Rate Rate

Fall 2009 46 92% 2 50 25 23 7.89 0.66 11.95 76% B67%
Spring 2010 27 108% 1 25 25 27 4,63 0.33 14,03 3% 89%
Fall 2010 31 124% 1 25 25 31 5.31 0.33 16.09 100% 7T4%
Spring 2011 33 132% 1 25 25 33 5.66 0.33 17.15 B5% T6%
Fall 2011 30 120% 1 25 25 30 5.14 0.33 15.58 B87% T0%
Spring 2012 23 92% 1 25 25 23 3.94 0.33 11.94 70% 51%
% Change Fall
Semesters 09 - 11 -14.81% -14.81%| 0.00% 0.00% 0.00%| -14.81%| -14.90% 0.00% -14.90% -25% -31%
% Change Spring
Semesters 10- 12 -34.78% 30.43%| -50.00% -50.00% 0.00%| 30.43%| -34.85%| -50.00% 30.38% 1a% 4%

Recent Enrollment Demand: High __ v Medium . Low______

Projection for Future Demand : Growing Stable ¥ Declining ___

-Eppommitjf Analysis: (Successes, new curriculum development, alternative delivery mechanisms, interdisciplinary strategies, etc.)

We don’t have a program in Arabic but we are pleased to report that the stand-alone course that we offer has maintained a
healthy enrollment and attracts plenty of students. However, it is imperative that we create Arab 110 so that students can
continue [earning this great language and culture and so that enrollment can be steady.

_Completion Rate _ Success Rate
COURSE F09 S10 F10 511 Fl1 512 F09 510 F10. | 511 F11 512

ARAB100| 76%| 93% :cm‘q: gs%| 87% 74%| 76%| 70%| 61%






The average completion rate declined from the 2010-2011 academic year from 92.5% to a 78% in the 2011-2012 academic
year. Enrollment suffered a similar declined from 70% in the fall 2011 to 61% in the spring 2012. This could partly be
explained by the fact that some students stop coming to class without dropping from the course and this is reflected in the
discrepancy between completion rate and the success rate.

Summary of Program “Health" Evaluation: (Inciuding consideration of size, score, productivity and quality of outcomes)

A part time instructor that has a good rapport with students teaches this class. However, the fact that we have not been able to
create a second elementary Arabic course has affected enrollment and therefore productivity as well.

We will focus this academic year in creating this much needed course so that students, and the community in general, come
back to take both courses. The declined in enrollment and fill rate (from 120% to 92%) could be attributed to the
implementation of the drop policy and of the waitlist system at the same time. There was not a good communication strategy
for both of these changes and enrollment suffered as a result. Nevertheless, we still have a good fill rate 92%.

For that same reason, productivity declined in the same period.
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However, as the graph demonstrates, the average productivity is above 15 points.

We believe that having ARAB 100 as part of our WLSC department, allows IVC to fulfill one of its Institutional Learning
Outcomes: Global Awareness and provides our students with a rich culture and language.

Student Learning Qutcomes and Program Learning Outcomes

#5LOs
Course # Credits Identified Fall 2011 Spring 2012 Fall 2012
ARAB 100 5 5 2

Student Learning Outcomes Assessment-

The WLSC Department has worked very hard to comply with all SLO and PLO requirements. However, since Arabic 100 is a
stand-alone course taught by an adjunct faculty member, it has been difficult to coordinate with him to work closely with the
assessment of the SLOs. Nevertheless, in the spring 2012 we were able to meet and for the first time completed a cycle
assessment for one of the SLOs for this class. We will continue trying to have better coordination and communication so that
we assess the SLOs regularly for this class.

Program Learning Outcome Assessment.





NA

Success Rate of Student Learning Outcomes.

The assessment of SLOs in the spring 2012 was s positive experience. Although we had not completed a cycle assessment
before spring 2012, | met with the instructor in the fall 2011 to explain to him the process and potential benefits of assessing
student learning outcomes. In one of these meetings, we created a rubric for an oral presentation that he used during the
spring 2012 cycle assessment. The students benefit from these meetings with the implementation of the rubric in the oral
presentations; as a result, students knew exactly what to expect and prepared themselves diligently.





Future Goals

Finish creating the ARAB 110 course and try to return to the previous success and completion rates.
Participate much more closely in cycle assessment.

Resource requests from annual program review
NONE






Academic Program Evaluation - COMMUNICATION ARTS
Division - ALLS
Department - HWL

ASSOCIATE DEGREE PROGRAM:
Required Courses: ENGL 250, JRN 100, SPCH 100, 110, 120, 150
Select a minimum of 9 units from: A] 120, BUS 260, ENGL 201, [RN 101, PSY 130, PSY 144, SPCH 130, 150, THEA 100, 120

PROGRAM COMPLETION
Number of certificates completed Numbier of Assoctate Degrees Completed
Between Fall 2009 and Spring 2012 Between Fall 2009 and Spring 2012
KA 1

COMMUNICATION ARTS - ENROLLMENT, FILL RATE & WAIT LISTS

i | ZE j Wait Lists
g | e €nrollment - BSections Fill Rate 1/8/13
Course 3 F 11 512 F o9 510 Fio 511 F11 512 513
ENGL 250 ] |ze—a] § 85.00% 120.00% £0.00%
JRN 100 R I 25-1] 1m-1| 76.00%| 64.00%| 100.00%| B4.00% | 100.00% | 52.00%
SPCH 100 1 |513-19|5¥2 - 24| 118.96%| 115.37% | 124.00%| 130.32%| 108.00% | 97.52%|
SPCH 110 ] ] R ) e ] [T | e 60.0%
SPCH 120 25 PP || e | | e i e | ] | iy BE.0% 72.0% :
SPCH 180 25 . Be-a| 1233-5| 103-5| 111-4) o99-4f F5-3] 107.5% [11083% | 103.0% |111.00% | 99.0% | 100.0% 9
AJ120 120 | 89-2{ ®=6-3f 3l ma-3|l g3-2 ev-2] avow| e1s5%| vasw| 7iam| vraw]| sa2n
BUS 260 28 . |ss-2 |2e-1 = S kel 98.15% | 103.57% | 71.43%| 94.729%| 67.86%
ENGL 201 30 ] i 9s-71 105-6| 95-5] -5| _1209-5] so.00%| s250%] B7.50%| 9s.00%| 100.00%| 86.00% 22
JRN 101 25 -3l 131l 26-1f -3 1s5-1) | aa.00%| 52.00%| s200%| e60.00%| 60.00%
PSY 130 35 ] [ T VI || | M T | L =z0- 71.4% 85.7%
PSY 144 35 . S0-3 a1-1) a5-1]l 41 -3l 39-1f] 330-1f 142.86%| 117.14% | 128.57% | 117.14% | 111.43% | 94.29%
SPCH 130 25 P [t [l | SRR < or Y (et || B0.00% £0.00%
SPCH 150 25 ] [ i e T [T 76.00%
THEA 100 25 AETOERY e T A ] Ui s | : 120.0%
THEA120] 25 [ de-af me-afl ao-al secal b | 11s0%| 1200%] 1200%| 156.0%






COMMUNICATION ARTS - PRODUCTIVITY (FTES/FTEF)

ETES FTEF

COURSE F 09 s10 | F1o | 511 F11 | s12 | ros|sio] Fio |s11]F11]s12
ENGL 250 1.75 2.47 2.06 0.20 0.20 0.20

IRMN 100 195] 1.65] a.ai1|] =216] 257| 1.34]0.20|0.20] o.20]0.20]0.20]0.20

SPCH 100 70.36) 56.37] 70.14| 63.67| S52.78| 52.64| 4.60| 4.40| 4.40) 4.40| 3.80) 4.20

SPCH 110 1.54 0. 20

SPCH 120 2.26 1.85] 0.20 c.20]

SPCH 180 8.85| 13.69| 10.59] 11.42| 10.18 F.71)| 080 1.20]| 1.00| 0.80] 0.B0| 0.60] 11.

A 120 7.10 9.88| 10.07 B8.64 8.54 5.89) 0.40) 0.60] 0.60| 0.60| 0.40| 0.40|

BUS 260 5.45 5.49 2.06 3.39 1.895 .40} 0.20) 0.20] 0.20| 0.20
EMNGL 201 8.22) 10.15] 10.79 S9.88) 1z2.85]| 13.26| 1.00| 1.40| 1.20| 1.00| 1.00| 1.00]
JRM 101 1.13 1.34 1.34 .21 1.54 0.20| 0.20] 0.20| 0.20) 0.20
PSY 130 3.50 2.57 3.09 0.20 0.20
P5Y 144 5.14 A4.22 4.63 4.22 4.01 3.39] 0.20] 0.20] ©0.20] .20} 0.20] 0.20]
SPCH 130 2.06 1.54 0.20 o200
SPCH 150 1.95 0.20 5 i
THEA 100 3.09 0.20 15.45
_THEA120) 2.98 3.09 2.09 4.01 | 0.20| 0.20| 0.20] 0.20 1490 |

COMMUNICATION ARTS - COMPLETION & SUCCESS RATES

Lok Completion Rate Success Rate
COURSE F 09 510 F 10 511 Fi1l 512 F 09 5 10 F 10 511 F 11 I 512
ENGL 250] B8 | T 5% 23% | 53% Ta% 65% |

JRM 100| G63% S0% 44% | T6% G0% | 77% | 42% 38% 32% ET 44% | 69%
SPCH 100| 85% | BB o0% || 85% B85% B89% | 79% || V9% Bad T3% | B8O I_ Ta%

SPCH 110 BOM : ! L ] B0% 1
SPCH 120 82% i 4% | 59% [ 4%
SPCH180| 85% | 97% | 2% | 97% | 93% | 93% | 78% | 94% | #9% | =26% | o92% | o2%
Ali1z0] a7% | B5% | 26% | 20% | mew | @3w | v | sam | vsW | ik | Fvn | sax

BUS 260 22% | 100% TFa% 83% 25% 58%

ENGL201| so9% | 57% | e8% | 72w | sew | 62% | aa% | aam 57% | S56% | S0% | a4
JRM 101| 453 |1 77% | Sa% | e0% | S3% 27% | 46% | 231% | a7% | 33%
PSY 130 i Sa% 93% BE% i 50% | 93%%
P5Y 144 ] 8BA% SN 91% | 95% || A7% B2%a. B0% B8% B7% BA% a5% FHM¥

SPCH 130 BS5% |. BT H: S e [T 50% | : F3%

SPCH 150 = ] I | B9% ! EB8%

THEA 100| 73% i _ AT |

THEA 120] 72% | BO% | 77% | 90% [ som | 80w | 7% | van






Recent Enrollment Demand: High o Medium ______ Low

Projection for Future Demand : Growing o Stable Declining

Opportunity Analysis: (Successes, new curriculum development, alternative delivery mechanisms, interdisciplinary strategies, etc.)

Successes
One of the greatest successes of the Speech Communication Department has been the development of four new classes in

recent years (SPCH 120, 130, 150 and 100 Hybrid/OL-version), which ultimately allowed IVC to be in compliance with the
State when SB1440 was mandated. Additionally, our Department has been able to maintain and serve a significant number of
students. We have done all of this with 2 full-time faculty members and a fluctuating number of adjuncts ranging from 4-6 in
number. We can do greater things when we hire at least one more fulltime faculty ~which would replace one of the two full-
time faculty we lost five and six years ago, respectively.

Our core classes rival any other community college in the state.

We have offered public debates by student debaters in the Quad area of the College Center which served to allow them to
apply, in the public arena, the concepts they have learned and also to present publicly various controversial issues.

Another success can be seen in our student success rates. As demonstrated by the table below, SPCH 180 (a critical thinking
debate class) has an average of 92% success rate in the fall 2011 and spring 2012 semesters. SPCH 120, one of our newest
classes, has a 94% success rate. And we have a 90.40% average completion rate for all classes.
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94.00% 94.00%
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89.00% 89.00%
93.00% 93.00% 93.00%
90.40%

Another accomplishment is that all of our sections are filled every semester. This has occurred in spite of heavy waitlists for
students who must be turned away due to a lack of instructors. Even still, we continue to seek ways to provide adequate
sections in an attempt to diversify our schedule to accommodate student’s needs. We found that offering many sections on
Friday and classes on Saturday were very popular among our student population. Offering classes from Monday-Saturday has






helped many students who are unable to attend school during the Monday-Friday, 8-5PM hours.

Summary of Program "Health” Evaluation: (Including consideration of size, score, productivity and quality of cutcomes)

The Speech program enjoys great health in many ways:

We have a dedicated and loyal faculty- there are currently Two fulltime, a NEW fulltime temp (hired the week before
classes met) and three adjunct faculty.

Our program is growing.

We have great potential for further growth if we had at least one or two more full-time instructors. It is important for
us to consider the fact that Speech is one of the “four golden courses” as required for transfer to the CSU system.

Also, Speech is very difficult to staff, every semester, due to a lack of qualified instructors in the Imperial Valley.

Please note: Lack of qualified staff in the Region, coupled with low hourly pay, and escalating gasoline prices creates a
“perfect storm” for stunted growth in our department. Every semester is a struggle to secure part time instructors and
with the recent pay reduction it has become close to impossible.

Notwithstanding these hurdles, with only 2 full-time instructors working overload and 4 part time faculty members,
and budget cuts, we were able to offer a variety of classes and only suffer a minor decrease in student enrollment.

If afforded a proportionate number of Speech instructors to match the English instructors, our student transfer rate
would be very successful.

Even still, the table below shows that we only lost 11 students between semesters but we were able to offer SPCH 120
and SPCH 130 so that students can make progress toward graduation.

In order to accommodate the needs of the students, we must have an adequate number of instructors.

Fall 2011 | Spring 2012
Speech 100 | 513 512
Speech 110
Speech 120 18
Speech 130 15
Speech 150 | 19






Speech 180 | 99 75

Totals 631 | 620

L ]

The decline in enrollment in the spring 2012 semester can further be explained by the implementation of the drop
policy for non-payment of fees and the poor communication strategy implemented by the Admissions and Records

Office.

Considering the size, scope, productivity, and quality of outcomes there are very evident concerns regarding our department:

In order to be able to maintain high success and completion rates in our core communication courses, it is imperative
that our cap remain at a maximum of 25 students per class, particularly in Speech 100 and Speech 180.

While this may affect our productivity rate, the real problem lies with the lack of instructors to teach Speech.

Further, unless we have more instructors and we are kept at a cap of 25 max in both SPCH 100 and 180, our program is
threatened. We cannot take more than the 25 students per SPCH 100 and 180 due to curriculum requirements, as per
the course outline and in keeping with the requirements as determined by SDSU. There is likelihood of conflict with the
IVUP Program partnership—as SDSU-1IV only requires 25 students.

Also, our productivity was affected by low enrollment due to the drop policy referred to above.

Additionally, during the spring 2012 we offered two courses that needed to be offered in order to increase our
graduation rates.

Due to the lack of Speech instructors, it was impossible to offer a variety of courses, such as SPCH 120, 130 and 150.
And because we had been trying to comply with IVC's need for FTES; our scheduling consisted of mainly SPCH 100 and

SPCH 180 courses.






I I I | 10.54 |

¢ Again, we are convinced that hiring a minimum of one, but optimally-two fulltime instructors would positively impact
our productivity rates. This would allow for more stability in the department, better ability to plan along with the
Master Plan as set into place by [VC, and better transfer rates for our students.

e We feel somewhat at a disadvantage with the lack of support offered for evening, Friday and Saturday classes and hope
that IVC will be more user friendly to the students—especially those who are unable to achieve their goals due to work,
children, transportation, or any other type of barriers. “User-friendly” would include Library hours increased, adequate
number of staff and support systems set into place, and administration available during those times.

¢ All of our sections are filled, every semester; however, we turn away scores of students needing speech 100 and 180
classes. Again, we need to hire one or two additional fulltime instructors which would replace one of the two we lost 4-

5 years ago.

e We have been first, second and third on the list for new hires over the past 4 years, but have not been awarded a
position for hire.

e This has become an item of contention as 2 of us are not able to compete with the 17 English instructors (serving the
same function on this campus) and to our students.

¢ The core issue of this problem is simply that Speech 100 is a “golden four” transfer course and so is English. However,
English has 17 Fulltime instructors and 13 adjunct instructors compared to Speech has TWO fulltime instructors,
one semester-only fulltime temporary instructor, and FOUR adjunct instructors.

As long as the Speech department is ill-equipped with a lack of FULLTIME instructors—there exists an inherent problem of a
complete imbalance in the ratio of students who have fulfilled the English requirement for transfer to also be able to fulfill the
requirement for Speech. More than 8 TIMES the number of English fulltime faculty.

The Speech Communication department needs to have designated—a minimum of THREE Speech classrooms. This is to insure






that the classrooms are configured to support the methodology of practical application of public speaking skills learned in
each Speech prep—especially Speech 100 and Speech 180.

Student Learning Outcomes and Program Learning Outcomes

HSLOs
Course # Credits Identified Fall 2011 Spring 2012 Fall 2012

SPCH 100 3 3 1 : 1
S5PCH 110 3 3

5PCH 120 3 3

S5PCH 130 3 3

SPCH 150 3 3 3 2

SPCH 180 2 3 2 4 1

Student Learning Outcomes Assessment

We have not determined that there has been any benefit to the program or courses because of the SLOs, as we follow closely
the course outline of record for all classes. However, we have found that the consistency of looking for the identically same
information from our students reveals much about the way we test, present information, the areas we focus on, how we
capture the information, and how each of us have differing perceptions as to what and how we should do what we do is very
interesting.

Program Learning Outcome Assessment.

Program learning outcomes were identified in the fall 2011 semester:
1) Students will be able to construct and build a basic case for a parliamentary debate.
2) Students will be able to recognize and avoid using 14 logical fallacies during classroom presentations.
3) Students will be able to write and submit five properly-worded debate propositions.





The first Program level outcome was assessed in the spring 2012 semester. Students were required to write out a case, in
essay form, that outlines and then describes at length the position of their side of the debate. The proposition side has three
parts: Proposition 1, Proposition 2 and the Proposition Rebuttal. The proposition shows the need to make a change in the
“status quo” of a law, regulation or the way things have always done. The case is written and described and then presented to,
with specified time constraints, an audience that has been given copies of the outline in the form of a rubric. Every student
judges the debate based on the information used, the presentment of facts, identifying any fallacies that are used by the
speaker on either side, the use of LOGOS, the void of PATHOS and the development of ETHOS. The student determines if the

Proposition is a WIN/LOSS or DRAW.

The results showed that every student was able to identify the proposition, the history of the proposition, the evidence given
in support of the proposition and make a judgment as to whether or not the evidence was sufficient for change.

Success Rate of Student Learning Outcomes.
We have not determined that there has been any benefit to the program or courses because of the SLOs as we follow the

course outline of record for all classes, or that the success rate has been impacted, either positively or negatively.

Future Goals of Program

It has been very difficult to plan for future goals as this department has had to focus on “current” problems, i.e.: Major
staffing issues since losing 50% of its full-time faculty more than five years ago, needing to replace those faculty,
therefore not being able to focus on future goals. Once an adequate number of Speech faculty is brought into the
Speech department, we will be able to focus on other issues that are troubling to or stunting this department.

However, our focus is to continue to serve our students, and remain current in the Communication field.

Resource requests from annual program review





The Speech Department has made great strides. However, the need for at least one, hopefully, two full-time instructors are
necessary for the following reasons:

¢ There are currently two fulltime, one fulltime temp instructor and four adjunct instructors assigned to teach a large
population of students.
A large number of students, every semester, desperately need Speech 100, and are unable to secure a class.
The exigency for students to take Speech 100 for “expedient transfer capability” is clearly present.

o Therefore, more fulltime Speech instructors are necessary for student success at IVC.

The Speech Department needs $165,000 for:

2 new Full time instructors

A minimum of 3 classrooms designated for speech
New podiums

New debate tables in all 3 classrooms






Academic Program Evaluation - FRENCH

Division - ALLS
Department - HWL
PROGRAM COMPLETION
ASSOCIATES DEGREE:
Required Courses: FREN 100, 110, 201, 211 e L0 S aait | Bos Pl 0¥ e Beira Tt
Recent Enrollment Demand: High __92.9% Medium Low______
Projection for Future Demand : Growing __X____ Stable Declining

Opportunity Analysis: (Successes, new curriculum development, alternative delivery mechanisms, interdisciplinary strategies, etc.)

Successes and Curricular Development: In spring 2012, the French department’s suggestion to adopt a twenty-unit major
consisting of four, five unit courses in French (French 100, French 110, French 2011 and French 211) was approved by the
Curriculum Committee. This change was intended to improve accessibility to the major by reducing completion time to four
semesters, without compromising our responsibility to prepare majors for study at the upper division level upon transfer.
Similarly, in order to make the program more efficient, French 220, French 232 and French 297 were deleted and French 180
was made dormant. Currently, courses that remain active are French 100, French 110, French 201, French 211 and French

230.

More rapid completion of the major implies an accelerated pace of learning. Material previously covered over the course of
three semesters, in French 100, French 110 and French 201, is now covered in French 100 and French 110. In spring 2012, a
new textbook was therefore adopted for French 201. It was chosen in part because it can be used as the text both for French
201 and French 211, providing students with an economical option.

The French Club continues to provide students global awareness by immersing them in the French-speaking community.
Every semester, cultural field trips, French movies and/or visits to French restaurants supplement classroom activities. For






example, fall 2012 semester, French Club members enjoyed a meal at a French restaurant in San Diego, where they were able
to order food in French, and then toured the San Diego Museum of Art collection of European paintings with a French-
speaking docent. In spring 2012, twenty members of the French Club visited to San Diego State University in San Diego to
attend a play presented in French by French majors at San Diego State. Members of the French Club have recently started to
discuss the possibility of a field trip to France and are investigating eventual sources of funding, 1 have contacted French-
descended residents of the Imperial Valley to invite them to IVC to lecture on their community’s role in the Valley’s history.

Alternative delivery systems: In all French courses, the use of online resources has increased. As of spring 2012, all French
classes incorporated online exercises from publishers’ websites. In fall, 2012, Blackboard was incorporated into all French
courses. Currently, all Blackboard home pages contain, in addition to links to publishers’ websites, links to two or three

youtube videos for in-class and at-home study.

Completion and success rates are normal to high for all levels of French. We experienced a slight decrease in our success rate
in the spring 2012 but our average success rate is 76.50%. It is notable that the highest success and completion rates occurred
in French 201, offered Spring 2012. Many factors are responsible for this success. Third semester students have more
academic experience than first semester students, and may tend to be better prepared to take on the challenges of college,
even at a more advanced level. By the third semester, students are no longer sampling courses in order to identify which ones
correspond to their interests and abilities. Rather, they are continuing to study subjects they have found to be satisfying

intellectually and in which they have experienced success.

‘ 100.00%
| 80.00% tg—g—F ————— :
c000% THE-WN—W —— - srawzonn |
' - "~ @SPRING2012 |
1" AVERAGE

FREN FREN FREN FREN |
100 110 201 211 |






[ have been engaged in a comprehensive review of my lesson plans to renew my lectures in a way that reflects the my
acquaintance with IVC French students gained during five years of teaching here. For example, | have significantly increased
the amount of time spent on review and “recycling” of material to facilitate the acquisition of new concepts. While I still
employ the technique of going from the known to the unknown to the teaching of French, I now frequently begin with a
reminder of the known. I have also introduced practice midterm and final exams into the curriculum to familiarize students
with expectations and procedures prior to the tests and to provide them with additional opportunities to study. By the same
token, | have increased the number of kinetic classroom activities. For example, among the many changes [ have made,
teaching the French word for “to give” is now accomplished by students passing around the class a pencil, which they say they
are “giving” to each other. Similarly, to teach the French words for “sweep” and “sweeping”, | brought a French “table broom”
into class and demonstrated its use. Future completion and success rates will likely reflect this systematic ongoing review and

adjustment of teaching methods.

Interdisciplinary strategies enrich all French courses. Foreign language classes are intrinsically interdisciplinary since
language and culture go hand in hand. Study of another language and culture exposes students to new interpretions of the
world. It encourages them to think in new ways that confront their received knowledge and to reevaluate their beliefs and
practices. On the other hand, the creation of interdisciplinary activities in cooperation with other departments is
problematized by the need for all participants to speak and understand French. Nonetheless, content from other departments
is continuously included in all French courses. It effectively creates interest and promotes learning in the classroom. For
example, in beginning French, numbers are taught in the context of important historical dates and, in order to incorporate

geography, maps are referenced during the study of adjectives of nationality.

Summary of Program “Health” Evaluation: (Including consideration of size, score, productivity and quality of autcomes)

Overall fill rates for the 2011-2012 academic period declined compared to the 2010-2011 academic year:

86.70% 86.70% 86.70%
88.00% 72.00% 80.00%
68.00% 68.00%

78.23%






However, during this academic period (2012-2013) we are experiencing an increase aﬁain with over 90% fill rate in French
100 and 110. For the current semester, the fill rate is as follows: French 100 (three sections), 92%, French 110 (one section),

112%, and French 201 (one section), 48%.
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Fill rates rose consistently between fall 2009 and fall 2010. The sudden dip in enrollment in French courses starting spring
2011 is, no doubt, related to a similar phenomenon campus-wide for the same period, due to a change in the process for
collecting enrollment fees. However, statistics for the current semester indicate a renewed trend toward rising enrollment in
French, leading to a favorable prognosis for the second-year French program. A case in point is this semester’s rise in the fill
rate of French 110 (twenty-eight students, the highest enrollment for the last five years), to which a scheduling change from

four days a week to two has, no doubt, contributed significantly.

Completion rates have risen consistently over the past three years. Although between fall 2011 and spring 2012 the rate
dropped from 92% to 83%, considering the overall three-year average, the rate for that two-year period rose 13.33%.
Similarly, the success rate over the last three years has gone up, by 15.94% in the first half of the period and 2.99% in the
second half of the period. The increase in positive outcomes reflected by the rise in the completion and success rates can be
attributed to changes I have brought to bear on the time schedule, delivery methods and teaching techniques that better suit

the needs of IVC students.

Both first- and second-year French courses are vital for IVC to complete its institutional SLO of imparting global awareness.
[French is the only program we offer that provides a direct experience with another culture. In addition, the French major






allows us to accomplish our mission to provide lower division level classes to students in preparation for transfer to four-year
institutions. If our students who transfer to four-year institutions do not receive this preparation, they will then enter their
junior year and have to spend additional time and money trying to catch up to their peers. Additionally, students who
enrolling in the first levels of French study are motivated by having a second-year program to aspire to and, thereby, there is
increased enrollment at the beginning levels.

As noted above, French 201 experienced the highest rate of success and completion, when compared with other French
courses in Spring 2012. However, its fill rate was in fact lower than that for other French courses. This difference between the
success rate and the fill rate in these courses presents something of a dilemma for faculty and administrators: in second-year
courses where fill rates are relatively low the success rate is high, wheras in first year courses, fill levels are high but success
rates, while still good, are lower than in French 201.

During the previous three academic years, French 211 was only given once, in Spring 2011. The fill rate was 56% and the
completion and success rates were quite high, 93% and 86%, respectively. The students who took the course would, today, be
eligible to graduate as French majors. However, in Spring 2011, the French major required completion of twenty-three units
and, as a result, they were not able to complete the major. The reduction in the number of units required to satisfy the major
from twenty-three to twenty units did not take place until Spring, 2012.

Another factor limiting the growth and development of the French department is the difficulty we have encountered in our
search to fill an adjunct faculty position. We have received and reviewed applications from more than ten candidates,
although none of them has been deemed qualified by the equivalency committee. The participation of an adjunct faculty
member in French would allow for an increase in the number of first-year feeder classes and thus would lead to higher fill

rates in second-year courses.

Student Learning Outcomes and Program Learning Outcomes

#5L0s
Course # Credits Identified Fail 2011 Spring 2012 Fall 2012

FRENCH 100 5 5 3&5 4 3






FRENCH 110 5 5 1&3 2 2
FRENCH 201 5 5 1
FRENCH 211 5 5

We have been working diligently to comply every semester with the SLOs cycle assessments. During the last academic year,
we have met as a department and individually with the Department’s coordinator to discuss strategies, methodologies and
share ideas about how to improve students’ learning. We have updated all the SLOs in CurriCunet and every year we have
tried to assess all the existing learning outcomes in our courses.

Program Learning Outcome Assessment.

During the fall 2011 semester, we identified our Program Learning Qutcomes and we assessed the first program level outcome
(Demonstrate the ability to communicate with a native speaker of French) during the spring 2012 semester. We assessed this
outcome in three different classes. Overall, assessment results were positive. Students demonstrated oral comprehension and

the ability to formulate responses to questions of the type they had previously been exposed to in class. This information
reinforces the importance of in-class practice to the acquisition of pronunciation, vocabulary and grammatical structures. The
necessity to allocate a significant amount of class time to the development of these linguistic skills has been shown. At this
time, no curriculum changes are anticipated. However, the correlation between success on this kind of assessment and class

attendance should be emphasized to students.

French 110 students were given three weeks to prepare an oral presentation. They were provided a rubric to guide them in
their preparation and submitted a description of their topic in writing for instructor approval previous to the presentation.
Approximately fifty percent of the class performed well (either “"B” or “A”) on the assignment. Those who performed best
spoke about personal experiences that they had enjoyed or that had marked them in one way or another. Students who did
not perform well were underprepared and/or did not follow instructions. A question/answer period at the end of their
presentation allowed them to demonstrate oral comprehension and their ability to formulate spontaneous responses.





A more careful vetting of topics by the instructor was shown to be necessary to insure that student effort is concentrated on
topics of high importance for class learning. In the future, rather than allow students great leeway in the choice of a topic for
the presentation, they will be directed to choose a topic similar to the ones that have produced the best results in the past.
Changes in course activities of this type and adjustments to curriculum may need to be taken into account in a rewriting of
course outline and course description.

French 201 students were observed by the instructor in a French restaurant speaking French and interacting with a waiter
who was a native speaker of French. I had asked the waiter to speak only French with the students and he was willing to play
along. Students were able to communicate effectively with the French-speaking waiter to a considerable degree. They
ordered food in French and were able to question the waiter about menu items. They demonstrated understanding by taking
the waiter’s explanations into account when ordering their meals.

Previous to our trip to the French restaurant, students had performed a role-play activity in class that involved using menus
from real French restaurants to order food, with the instructor acting as the waiter. In the future, this activity will be improved
by having students address eventual questions to the “waiter”, rather than looking at their class notes. The data from this
assessment confirm the value of the field trip to the French restaurant. The trip helped students to realize the importance of
practice in class and allowed them to use their language skills in a real-life situation.

Success Rate of Student Learning Outcomes.

In French 100, reading comprehension was assessed by asking students questions about a text they had read on the subject of
French culture. Results were extremely positive, indicating that the changes I made to the assessment instrument since the
first time it was used were effective in promoting reading comprehension. An assessment was also made of French 100
students’ oral comprehension and speaking ability using an oral exam rubric. The results were, again, encouraging. After
reflection on the assessment, the rubric and exam questions were modified to facilitate student understanding during the
exam and the accuracy of the assessment.





In French 110, after giving an oral presentation, students were assessed on their ability to conduct a question/answer period.
Results showed that the class was split, with roughly half of the students scoring above “B”. Changes that had been made
following a previous assessment of oral presentations were shown to be effective in helping students to conduct a successful
question/answer period. The assessment also revealed that students needed to put more thought into the choice of a topic in
order to awaken class interest. In the future, changes will be implemented to help them to achieve this goal.

French 201 students assessed for performance in a dictée (dictation) showed satisfactory results. The assessment also
suggested ways to improve students’ ability in that area. As mentioned above, they were also observed in situ by the
instructor as they interacted with a French-speaking waiter in a French restaurant. This assessment also showed overall
positive results and demonstrated how the role-play activity that preceded the visit to the restaurant effectively prepared
students to use the language for real communication.

Data for SLO assessment in French generally show a high percentage rate of success, which reflects the overall high

completion and success rates for the entire French program. The evidence they provide also makes clear that repeated
evaluation of a given SLO over the course of several semesters is necessary to assess the effectiveness of changes made to the

program.
Future goals of program

Increase fill and success rates in all French courses.

Increase the number of French majors.

Improve the quality of course materials and investigate the availability of new texts and techniques.
Review course outlines and descriptions, making changes as necessary.

In conjunction with administrators, develop cooperative strategies that allow decisions affecting second-year courses to
impact the program positively.





Continue and widen the search for an adjunct instructor of French.

Further consider the possibility of making a field trip to France available to students.

Resource requests from annual program review

Request funding to conduct a wider search for an adjunct faculty member in French: $8730.00






Academic Program Evaluation - SPANISH FOR NATIVE SPEAKER
Division - ALLS
Department - HWL
SPAN COURSES - A.A DEGREE

A.A. DEGREE: SPANISH NATIVE SPEAKER MAJOR: PROGRAM COMPLETION
REQUIRED COURSES: SPAN 220 221, 222, 223, 225, SPAN/HUM 262
ACCEPTABLE COURSES FOR MAJOR: HIST/LAS 130, 131, 132 Number of certificates completed Number of Assoclate Degrees
Between Fall 2009 and Spring 2012 Completed
Between Fall 2009 and Spring 2012 _ |
NS 4
Recent Envollment Demand: High o Medium low__

Projection for Future Demand : Growing _ Stable . Declining

Opportunity Analysis: {Successes, new curriculum development, alternative delivery mechanisms, interdisciplinary strategies, ete.)

Successes

The most important success we have experienced during the past academic year was an increase in our success and retention
rates. After our last Program Review, we have been working to increase our success and retention rates in our Spanish for
Native Speakers program, particularly in our core Spanish courses. One of our goals in the past program Review was to
improve our success rate by 10% and we worked hard at obtaining that goal. We implemented some modifications to some of
our classes; we analyzed data in SLOs and made some adjustments to our teaching. As a result, we have been successful in
increasing our success rates in all of our individual courses and in the Program in general. The average success rate for all the
core Spanish courses of the program increased from 58.3% in the fall 2011 to 71.3% in the spring 2012. The jump from 58.3%
to 71.3% represents an increase of 13.3%, higher than the goal we had since last Comprehensive Program Review. In average,
all courses individually also increased their success rate. See the table below.






37 52 68 73 70.5

61 69 69
48 48 73 73
53 67 67

[58.33333333 | [71.58333333 |

Although our success rate is still low (71.58%), this is a significant increase overall. This was possible to a collective effort of
all instructors and their willingness to meet and discuss success and retention rates data and SLOs from our courses.

Our retention rates also improved from 80.50% to 88.08%, an improvement of almost 8%.

Curriculum
Since the previous Program Review, we determined that changes to curriculum were needed to better serve some of our

students. As a result, we have created two new Elementary Spanish for Heritage Speaker courses that would benefit our
Heritage Speaker population. The two new courses are in CurricuNet and we expect them to be offered in the Fall 2014
semester. The need for these courses stems from misplacement of Heritage students in Span 100 and Span 110 primarily.
Some of those Heritage Speakers (those with at least an Intermediate proficiency level in Spanish) should be registering in
Span 220: Bilingual Spanish I. However, a significant number of them register in Elementary Spanish courses that are not
designed for this type of student. As a consequence, non-Heritage speakers feel intimidated and at a disadvantage when they
share the classroom with Heritage speakers whom they assume to be fluent in Spanish. This type of problem was made
evident in the spring 2012 semester when the parents of one student enrolled in Spanish 110 complained to the Accrediting
Commission of Community and Junior Colleges (ACC]C) that Spanish classes at IVC were conducted completely in Spanish and,
among other things, that in our Elementary Spanish classes 99% of students were native speakers of Spanish. We were able to
prove that those allegations were false but this was the perfect opportunity to begin the creation of those two new courses and

rethink our programs.

Delivery modes
Currently only one of our core courses from the Spanish for Native Speakers Program (Span 220) has been adapted to an

online delivery mode. During the spring 2011 semester we gathered to analyze the success and retention rates of our online






courses vis-a-vis our traditionally delivered courses. As is customary in this type of comparisons, the traditionally delivered
classes had a higher success rate than the online delivery classes, however, we worked on lowering the differential and in the
2011-2012 academic year, we were able to lower the differential to only -5% in our Spanish 220 courses as seen in the graph

below.
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The graph shows that we have been able to lower the differential from a -229% to a stable -5% in the fall 2011-spring 2012
academic year.

We have a similar situation with the retention rates in that the face-to-face classes have higher retention rates than the online
classes. However, during the fall 2011 and spring 2012 semesters, the differential has gone down to only -6% in average.
Currently, IVC has suspended all online instruction but we feel that we are ready to offer one more course from our Program

to online delivery mode.

Completion Rates

Courses _ Fall2010| spring 2011 Fall 2011 | Spring 2012
SPAN 220 F2F _90%_ 87% 83% 85%






SPAN 220 OL 74% | . 69% | B6% 79%
Differential -19% -18% 3% -6% -6%

| 100% ——— S e A R JO A POt
90% i Fasto S
80% -
70% +
60%
50%
40%
30% +
20%
10% -

=SPAN 220 !
BEPAN 220 F2F
WSPAN2200L |

With the move to Blackboard for our course management systems, we hope that success rates will increase in Spanish 220
since now students don’t have to purchase a supersite code for web-assignments and homework. Since the Publisher
increased the price of the passcode (code that grants access to online activities) from $45 to $60, we decided not to use its
Supersite and create our own assignments using Blackboard. Further, we are working in writing a book that will eventually
replace the books used in Span 220 and Span 221. The idea is that the book will be able to be downloaded for free or for a
minimum cost so that students can have access to a textbook and be better prepared for class.






Summary of Program "Health” Evaluation: (Including consideration of size, score, productivity and quality of outcomes)

Program’s Health,

The Spanish Department has three fulltime faculty members and eleven part time instructors. In an effort to continue providing
quality of education, our entire part time faculty has been evaluated and about 75% of them participate in the SLO Cycle Assessment
process. Furthermore, part time instructors have been attending Department's meetings and trainings in /magina Supersite,
Experience Spanish and MySpanishLab, and Blackboard. In addition, all our course outlines have been updated in CurriCunet to
reflect recent additions of SLOs.

The health of the Spanish for Native Speaker’s program is strong as demonstrated by the enrollment and fill rate below.
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However, with regard to enrollment, the spring 2012 semester experienced a declined in students when compared to the fall
2011 semester; we went from 461 to 399. Also it declined from the 2010-2011 Academic year from 928 students to 860 in the
2011-2012 academic year as a whole. This decrease has a number of explanations:

e We cut two sections from our offerings during the last academic year due to our budget situation.






e The implementation of the drop policy for non-payment of fees within 5 days of enrollment.

* [n addition, during the spring 2012 semester the enrollment of our most popular course, span 220, was negatively
impacted when these classes were moved from the Extended campus in Calexico to the main campus. As a direct result,
two of our evening classes had significantly low enrollment due to a poor communication strategy on the part of the
college and a lack of the means of transportation for those students in Calexico. To illustrate this point the following
data should be considered: in the fall 2011 semester we offered 2 Spanish classes in the Calexico campus with a total
enroliment of 74 students which translates to a 148% fill rate (max. enrollment 50). In contrast, in the Spring 2012
semester we transferred those 2 sections to the main campus (the transfer was done a couple of weeks before the start
of the semester and with a poor communication strategy) with a resulting enrollment of 34 students or a 68% fill rate.
In addition, the transferring of 2 Span 220 evening classes up to the main campus also impacted our planned schedule
since we normally only offer one evening section of Span 220 in the main campus.

& Fall 2011 Calexico |

i Spring 2012 main
camus

Productivity.
Our program has only three full time instructors but one of them is also the coordinator of the World Languages and Speech






[ the time we surpass the cap in every class. Our productivity had been stable in the 13 and even 15 but it went down considerably in
the spring 2012.

This decrease in productivity from 14.18 to 11.97 can also be explained by the move from Calexico to the main campus, which
affected our fill rates considerably, and the fact that we offered 25 instead of 26 sections due to budget cuts.

FILL AVG. CLASS = o '
TERM _Enroliment  RATE ~ SECTIONS MASS CAP  CAP FTES ~ FTEFE  PRODUCTIVITY
FALL 2011 707 108.70% 26 650 27.19 116.7 823 14.18
SPRING 2012 581 92.60% 25 625 23.24 9408 7.86 11.97

Student Learning Outcomes and Program Learning Outcomes

#5L0s
Course # Credits Identified Fall 2011 Spring 2012 Fall 2012
SPAN 220 5 5 2 5 5
SPAN 221 5 5 1 NA 5
SPAN 222 3 3 1 1 NA
SPAN 223 4 4 3 NA 1
SPAN 225 3 3 NA 2 NA
SPAN 262 3 3 NA 1283 NA

Student Learning Outcomes Assessment-
Our department has worked very hard to comply with all SLO and PLO requirements. We have created and identified SLOs for

all of our courses. In addition, we updated SLOs in CurriCunet and met in various occasions to discuss SLOs during the Fall
2011 and Spring 2012 academic year. In fact, during the spring 2012 semester the WLSC department faculty met monthly to
discuss findings during their cycle assessments. Additionally, the Spanish department also met separately to work on the PLOs





and to assess the fall 2011 and spring 2012 student learning outcomes. Some part time faculty members attended these
meetings as well.

Program Learning Outcome Assessment.
OQur first Program Learning Outcome (Organize and effectively communicate personal information in Spanish through writing)

was assessed in the spring 2012 semester. The Spanish for Non-native speakers program has not that many students. Few
students taking the Elementary and Intermediate Spanish courses continue beyond that point. For that reason, we gathered
data emanated from our Span 200 classes (Intermediate Spanish I) as a way to assess our PLOs. In one of our classes, students
were asked to write about a personal obstacle they had overcome in their lives and /or write a personal opinion paper about
the environment in the Imperial Valley (air, water, pollution, etc.). It is important to underscore that there was a significant
improvement between the first and final drafts. Students needed a significant amount of work in the grammar and content
components of their first drafts. The instructor wrote correction quotes and comments and students had a period three weeks
to make corrections to their essays. This proved to be extremely helpful for students and for their grades. All of their students
were able to “Organize and effectively communicate personal information in Spanish through writing.”

Success Rate of Student Learning Outcomes.

The assessment of SLOs has proven to be a positive experience for collegiality and for improving success rates in our courses
by concentrating our attention to specific student learning outcomes. We have been able to share the weak spots in our
classes by analyzing specific assignments that deal with communication skills, global awareness, personal responsibility, etc.
At the same time, we have been able to pinpoint the areas where we are doing a good job. 1 believe that after a few years of
analyzing the data, we are now in a stage where we feel we can use it for the benefit of our students. A perfect example of this
is the improvement of our success rates during the 2011-2012 academic year after discussing data and modifying the way we
cover certain grammatical points or verb tenses.

Future Goals of ngram

1) The most immediate challenge is our success rate, although we were able to increase our success retention rate this
past academic calendar, we are barely above the 70% success rate. Therefore, we will work on increasing our
overall success rate by 5% for the next Academic Program Review.,

2) We are currently analyzing our program and some changes are in the near future.

¢ Offer two new Elementary Spanish for Heritage Speakers (1 and [I) by the fall 2014 semester.

* Modify course outline or records for Span 100, 110, 200 and 210 (descriptions and content in some cases).

e Modify course outline of record for Span 220 and Span 221 (name and description of courses).

¢ (Create and textbooks and web assignments in Blackboard for Spanish 220 and Spanish 221.

3) We would also like to hire a new full time faculty member and

4} Explore the possibility of having a Language Lab for our students.






Resource requests from annual program review
Adapt the old Assessment Center into a World Languages Lab that could be shared with French, Spanish, American Sign

Language, Arabic and perhaps ESL. We need to have more money for conference travel and professional development. Qur
budget is only $500.00 that has to be shared among 7 full time professors. We would like to add a new full time instructor,
since Alicia Ortega retired 4 years ago; we have not replaced that position. Approximate resource request $100.000 for both

Spanish Programs.






Academic Program Evaluation - SPANISH FOR NON-NATIVE SPEAKER
Division - ALLS

Department - HWL
A.A. DEGREE: SPANISH NON-NATIVE SPEAKER:
REQUIRED COURSES: SPAN 100, 110, 200, 210, 223
ACCEPTABLE COURSES FOR MAJOR: 222, 225, 262
Recent Enrollment Demand: High of Medium Low

Projection for Future Demand : Growing Stable [ Declining

Opportunity Analysis: (Successes, new curriculum development, alternative delivery mechanisms, interdisciplinary strategies, etc.)

Successes
The most important success we have experienced in the Spanish for Non-Native Speakers is the updating of all course outlines
of record in CurriCunet. In addition, all SLOs have been identified and we have been consistent in completing the Cycle

Assessments.

Another great success has been the training of our adjunct faculty in the MySpanish Lab from Pearson. We have entered into
an Educational Partnership with Pearson to assess our Heritage speakers enrolled in our Span 100 and Span 110 classes. We
are hoping that our Partnership, which includes a special pricing for our students with the collaboration of the IVC Bookstore,

will help us improve our success rates overall,

Another success was that we slightly improved our overall success rate from 60% in the fall 2011 semester to 62% in the
spring 2012. This is not a significant improvement but it gives us hope that we can do better in the next academic year.
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We can also consider a success that we have a stable retention rate with an average of 80%.
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Curriculum
Since the previous Program Review, we determined that changes to curriculum were needed to better serve some of our

students. As a result, we have created two new Elementary Spanish for Heritage Speaker courses that would benefit our
Heritage Speaker population and also our non-heritage speakers. The two new courses are in CurricuNet and we expect them
to be offered in the Fall 2014 semester. The need for these courses stems from misplacement of Heritage students in Span 100
and Span 110 primarily. Some of those Heritage Speakers (those with at least an Intermediate proficiency level in Spanish)






should be registering in Span 220: Bilingual Spanish I. However, a significant number of them register in Elementary Spanish
courses that are not designed for this type of student. As a consequence, non-Heritage speakers feel intimidated and ata
disadvantage when they share the classroom with Heritage speakers whom they assume to be fluent in Spanish. This type of
problem was made evident in the spring 2012 semester when the parents of one student enrolled in Spanish 110 complained
to the Accrediting Commission of Community and Junior Colleges (ACCJC) that Spanish classes at IVC were conducted
completely in Spanish and, among other things, that in our Elementary Spanish classes 99% of students were native speakers
of Spanish. We were able to prove that those allegations were false but this was the perfect opportunity to begin the creation
of those two new courses and rethink our programs.

Delivery modes

Currently three of our core courses from the Spanish for Non-Native Speakers Program (Span 100, 110, 200) have been
adapted to an online delivery mode. A success in this area is that we have been improving our success rates in Span 100 and
Span 200 online. During the fall 2011 semester the success rate for Span 100 online was 57% and in the spring 2012 it went
up to 71%. This is a significant improvement and we hope we can continue the upward trajectory. We also experience a slight
improvement in Span 200 from 32% to 52%. This is a 20% improvement but we are aware that is too low and that we have to
work harder if we want to really improve our success rate to a percentage that we can feel is beneficial for our students.

We experienced a similar situation with our retention rates in our online classes. The graph below shows a slight
improvement in our retention rates in Span 100 and Span 200 online. We did not offered Span 110 online in Spring 2012 so

we can't see an improvement. The red bars represent the spring 2012 semester.
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We will be redesigning our online courses to improve the learning experience of our students and hence, our retention and
success rates,

Summary of Program “"Health” Evaluation: (Including consideration of size, score, productivity and quality of outcomes)

Program’s Health,

The Spanish Department has three fulltime faculty members and eleven part time instructors. In an effort to continue providing
quality of education, our entire part time faculty has been evaluated and about 75% of them participate in the SLO Cycle Assessment
process. Furthermore, part time instructors have been attending Department’s meetings and trainings in /magina Supersite,
Experience Spanish and MySpanishLab, and Blackboard. In addition, all our course outlines have been updated in CurriCunet to
reflect recent additions of SLOs.

The health of the Spanish for Non-Native Speaker’s program is a bit complex to explain. If we only take into account degrees
conferred, then the program is in a weak stage. However, our core courses maintain a good health if we consider enrollment and fill
rate. However, we did experience a decline in student enrollment in the spring 2012 semester when compared to the fall
2011 semester; we went from 257 to 182 students, The decline in student enrollment in the spring 2012 semester can be
explained by:

¢ Cutting one section from our offerings during the spring due to our budget situation.

¢ The implementation of the drop policy for non-payment of fees within 5 days of enrollment and the waitlist system.






¢ This in turn, generates a whole set of related problems that include students giving up after learning that they were
dropped, students not showing up to crash classes because of the waitlist, students preferring to take classes in other
institutions such as the University of Phoenix, Xochicalco and CETyS universities in Mexicali, among other things.

e Heritage speakers registered in Spanish 100 and 110 and leaving after taking placement exam. This affects those non-
heritage speakers that really need the class but it was closed during the registration period with students that did not
belong there.

As a result, our enrollment decreased as shown in the following graph:
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Productivity.
Qur program has only three full time instructors but one of them is also the coordinator of the World Languages and Speech

Communication Department, therefore, he only teaches 10 or 12 units per semester. All of our classes have a cap of 25 but
most of the time we surpass the cap in every class. Our productivity had been stable in the 13 and 14 during the fall 2010 and
spring 2011 academic year, and even in the fall 2011 but in the spring 2012 semester it went slightly down.






The Spanish for Non-Native Speakers program had not offered Span 210 for many years. With the IVUP students needing different
levels of Spanish, we are offering it for the first time in the spring 2013 semester. It is too early to make any judgments on whether
including Span 210 regularly as part of our regular schedule will translate in more students interested in declaring themselves Spanish
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majors. However, we are closely monitoring what possible changes will be coming with this.

Student Learning Outcomes and Program Learning Outcomes

#5LOs
Course # Credits identified Fall 2011 Spring 2012 Fall 2012
SPAN 100 5 5 1&2 182 3
SPAN 110 5 5 3 3 4
SPAN 200 5 5 0 1 1
SPAN 210 5 5 NA NA NA
SPAN 223 4 4 3 NA 1






Student Learning Outcomes Assessment-

Our department has worked very hard to comply with all SLO and PLO requirements. We have created and identified SLOs for
all of our courses. In addition, we updated SLOs in CurriCunet and met in various occasions to discuss SLOs during the Fall
2011 and Spring 2012 academic year. In fact, during the spring 2012 semester the WLSC department faculty met monthly to
discuss findings during their cycle assessments. Additionally, the Spanish department also met separately to work on the PLOs
and to assess the fall 2011 and spring 2012 student learning outcomes. Some part time faculty members attended these

meetings as well.

Program Learning Outcome Assessment.
Spanish 225: Introduction to Spanish American Literature is a class that requires students to demonstrate all the skills learned

in previous courses. In this class all Institution Learning Outcomes, as well as the Program Learning Outcomes, are assess in
different ways. For the purpose of assessing the first PLO (Analyze and evaluate literary texts through writing) students were
asked to choose a literary text written by a Spanish American author. Students were told from the beginning of the course
about this important assignment and class time was allocated to guide students through the thought and writing process
associated with analytical essays. One week before the end of the semester, students turned in their essays. Out of 26
students enrolled after the drop deadline, 24 students turned in their essay. All of the essays received a passing score and the
data shows that students are able to analyze and evaluate literary texts.

The success of this learning program level learning outcome shows that students can develop critical thinking skills when the
appropriate amount of exercises and assignments are given to them. We shared the methodology used in this class with other
instructors where essays are required so that we can in future assessments; we can include data across the program.

Success Rate of Student Learning Outcomes.

The assessment of SLOs has proven to be a positive experience for collegiality and for improving success rates in our courses
by concentrating our attention to specific student learning outcomes. We have been able to share the weak spots in our
classes by analyzing specific assignments that deal with communication skills, global awareness, personal responsibility, etc.
At the same time, we have been able to pinpoint the areas where we are doing a good job. | believe that after a few years of
analyzing the data, we are now in a stage where we feel we can use it for the benefit of our students. Overall the success rate

of SLOs have been above average.





Future Goals of Program

1) Asis the case with our Spanish for Native Speaker’s program, the most immediate challenge is our success rates. We
will work this year to improve our success rate 5-10% in our core Spanish courses.

2) We are currently analyzing our program and some changes are in the near future.

e Offer two new Elementary Spanish for Heritage Speakers (I and II) by the fall 2014 semester.

¢ Modify course outline or records for Span 100, 110, 200 and 210 (descriptions and content in some cases).

3) We would also like to hire a new full time faculty member and

4) Explore the possibility of having a Language Lab for our students.

Resource requests from annual program review

Adapt the old Assessment Center into a World Languages Lab that could be shared with French, Spanish, American Sign
Language, Arabic and perhaps ESL. We need to have more money for conference travel and professional development. Qur
budget is only $500.00 that has to be shared among 7 full time professors. We would like to add a new full time instructor,
since Alicia Ortega retired 4 years ago; we have not replaced that position. Approximate resource request $100.000 for both
Spanish Programs.






IMPERIAL VALLEY COLLEGE
PROGRAM REVIEW COMPLIANCE FORM AND REQUEST FOR RESOURCES

PROGRAM/DEPARTMENT World Languages and Speech Communication ACADEMIC YR.___2011-2012
Comprehensive Program Review IEI Annual Assessment @ Request for Resources (check all that apply)

Please analyze your Program Review data as well as your SLO/SAO assessment findings in order to update to your Comprehensive Program Review report
as needed. All changes to area needs and subsequent requests for additional resources must be reported at this time.

If your program is scheduled for a Comprehensive Program Review all forms are to be completed and submitted to the appropriate Dean/VP. If you are
completing the annual Program Review Assessment only and have no changes to area needs, sign below and submit this form to appropriate Dean/VP. If
your needs have changed as a result of your annual assessment of program review data, please complete the appropriate Request for Resources form(s) and

submit to appropriate Dean/vP.

Signature of am ShayfDirector Dhte Signature of Area Dean Date
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Signature ot Areﬂchresidezﬁ/ Date

Please attach the following documents to this Program Review Compliance form if you are requesting additional resources:
v" Comprehensive Program Review

v" Data Analysis Form

v SLO/SAO Assessments

v Request for Resources Forms






